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Abstract
There is no action without purpose. All that a person definitely has a purpose. So even at the time of learning. Someone willing to learn cause it has a purpose. Activities to achieve the goal can be written or not in the curriculum. The curriculum is not written often called hidden curriculum. Various studies have proven that there is indeed a hidden curriculum in every lesson. This paper was a descriptive explanatory about the hidden curriculum in science learning, especially in junior high school (SMP). Data were collected by observation, interviews and questionnary. The observations were made by observing the behavior of students during recess, from Monday until Saturday. Interviews were conducted randomly to some students and some teachers. Data was collected by interview openly. Questionnaires administered twice to 182 students, in the first time at school and before the semester exams. The validity of the Data taken by triangulation, triangulation method, triangulation of researchers, and triangulation theory. The study was conducted at SMPN 17 Cirebon, class VII using an interactive model analysis. Competence number five (5) on science learning in junior high, raising awareness to participate in preserving, maintaining, and preserving the environment and natural resources. Based on the analysis concludes that the hidden curriculum on these competencies include: 1) train students to work together and worked together to preserve the environment, 2) teach students how to plant and care for plants that can grow and evolve, 3) teaches students how to process waste, as well as 4 ) cultivate students faith in God Almighty.
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1.	Introduction
One of the subjects were given at the level of secondary school (SMP) is IPA. This course can also be called a lesson science. Science subjects also have learning targets set out in the curriculum. IPA teaches students can compare the differences in the phenomenon, exploring the interrelationships among living things, interpret environmental changes, make conclusions from the data, formulate hypotheses, observe and classify, develop the habit of inquiry, and so on [1]. Therefore, studying the three is very useful for life.
Expected competencies include seven, namely: 1) increased confidence in the greatness of the Almighty God by the existence, nature beauty and order of creation; 2) develop an understanding of a wide variety of natural phenomena, concepts and principles of science that are useful and can be applied in everyday life; 3) develop curiosity, positive attitude, and awareness of the relationship interplay between science, environment, technology, and society; 4) conduct a scientific inquiry to cultivate the ability to think, behave and act in a scientific and communicate; 5) raise awareness to participate in preserving, maintaining, and preserving the environment and natural resources; 6) increase awareness to appreciate nature and all its regularity as one of God's creation; and 7) improving the knowledge, concepts, and skills of science as a basis to continue their education to the next level.
Curriculum required to achieve the learning objectives. [2] that "the curriculum is a set of plans and arrangements regarding the objectives, content and learning materials as well as the manner used to guide the activities of the organization of learning activities to achieve specific educational objectives". [3] concerning the content of the curriculum standard states that the substance of science teaching in junior high school is an integrated learning. Learning science should be between the various aspects are associated with combining multiple subjects or materials science studies [4]. The pattern of integration can be done in several ways, among others, to do interdisciplinary and multidisciplinary.
One of the benefits of integrated science teaching is getting students to learn, answering his own questions that, practice the knowledge they have learned, as well as discovering the usefulness of the findings in everyday life [5]. On the Curriculum 2013, the Basic Competency (KD) science subjects already incorporate the concept of physics, biology, chemistry and Earth and Space Sciences (IPBA). It is expected to form a knowledgeable students (have a body of knowledge), skilled scientific (scientific skills), skilled thinking (thinking skills) and think the strategy (strategy of thinking) [6]. 
Hidden curriculum is a curriculum that is not a part that should be studied or every aspect of the school, but not in the curriculum. Although not in the curriculum, these aspects is able to give effect to the changes in values, perception, and behavior of students [7]. According to [8], the hidden curriculum is the events that occurred and was not planned, but can be used by teachers to achieve the learning objectives. This curriculum can be formed out of the school environment, the atmosphere of the class, the pattern of teacher interaction with students in the classroom. Even more broadly on policy and management of the school as well as the behavior of all the components of the school in the interaction of vertical and horizontal [9] and [10].
According to Elizabeth Vallance in [11] the hidden curriculum has several functions, namely: (1) the inculcation of values (value investment students); (2) political socialization (political socialization of students); (3) training in obedience and docility (train obedience and submission), and (4) the perpetuation of traditional class structure (preservation of traditional class structure). Hidden curriculum in schools is an important thing in the form of the character formation of students, such as values, attitudes, beliefs, and rules [12]. Ref [13] states that the hidden curriculum is more effective than the curriculum itself. This is similar to the results of research [14] which states that the hidden curriculum have influence beyond the formal curriculum. Research [15] concluded that the hidden curriculum is capable of forming a child to be more concerned about the surrounding circumstances, can work together, and have nationalism. This means that educational success is not only determined by the written curriculum, but the curriculum is not written or hidden curriculum.
Ref [16] conducted a science lesson by using the Subak. Subak is an irrigation system and cropping pattern of rice in Bali. This integrated science learning makes the students also learn social studies, mathematics, law, and language. The hidden curriculum, students are expected to learn the local culture related characters in Bali. Ref [17] hidden curriculum development with the concept of environmentally friendly energy sources, namely oil jelanta. This material is associated with learning physics. As a result, students not only have the knowledge, but also skills and concern for the environment. Ref [18] in his research on Lombok concluded that (1) the teachers still have a poor understanding both of the nature of science, (2) the teachers are very rarely apply the essence of science learning, (3) there is a mismatch of material lessons with the allocation of time, the orientation of aspects of cognition, the mental preparedness of students, and (4) teachers more dominant in discussion and lecture method than the method of inquiry in managing learning.
Ref [19] conducted a study design development to the core activities which include: collaborative investigation or experimentation, the presentation of the work, awards, and problem-solving exercises. The learning outcomes can enhance the role of students and opportunities for students to perform scientific work; and (2) enhance the problem solving, mastery of concepts, and develop the habit of thinking in addressing the problem. Ref [20] in his study mentions that integrated science teaching must integrate the various disciplines of natural sciences, because it takes a comprehensive teaching materials and meet the learning needs. Selection of the latest social issue and up to date may have an impact on increasing the curiosity and motivation to learn. Indicators developed learning of basic competence.
The results of the study [21] showed that the profile management model of science learning in junior high school in Yogyakarta is still partial, less humane, and individualized teaching. Research [22] mentions that matters is to be achieved in science, which make students knowledgeable and skilled excellence, work ethic, training doing research in accordance with the process or the scientific method, and learn to apply the knowledge of his best , disciplined, honest, and responsible. One of the things that can achieve this is, teachers must understand the concept of the nature of science.
Based on the above, it is necessary to do research related to the hidden curriculum contained in learning science or science in junior high, particularly on the achievement of competence number. 5, that is to raise awareness to participate in preserving, maintaining, and preserving the environment and natural resources.



2.	Method
This study was a descriptive explanatory. This is because the data collected in the form of words, pictures, and not the numbers [23]. Data were collected by using observation, interviews, and questionnaires [24]. The observations were made by observing the behavior of students during recess, from Monday to Saturday. Interviews were conducted randomly to some students and some teachers. Data was collected by interview openly. This is done in order to get a complete and valid data.
Questionnaires distributed to all eighth grade students numbering 182 children. The questionnaire contains indicators maintain, preserve, and conserve the environment and natural resources. Questionnaires given twice, namely at the first sign of school and before the semester exams. This questionnaire serves to determine the awareness of students, from before and after the learning science in an integrated manner. The indicators of the questionnaire, including: 1) to dispose of waste in place, 2) separating organic and inorganic waste, 3) reduce the use of plastic, 4) efficient use of water and electricity, 5) do not step on the grass, 6) do not pick flowers carelessly, as well as 7) taking care of the plants that are around. The results of this questionnaire will be analyzed using descriptive analysis.
The validity of the data at this stage of research pursued by triangulation, triangulation method, triangulation of researchers, and triangulation theory. The study was conducted at SMPN 17 Cirebon class VIII. Analysis of data using an interactive model [25]. The study was conducted from August to November 2016.

3.Results
Here is the data obtained by questionnaire before eighth grade students receive an integrated science subjects and after getting these subjects. As for the learning method used is an integrated learning with some KD relating learned through a theme. This is expected to help students associate learning materials with everyday life. Through this method, students can immediately apply their knowledge in the environment.


Table 1. Questionnary Before and After Integrated Learning Sains

Before										After
Total	Student	Indicator	Student	Total
	Girl	Boy		Girl	Boy	
	Yes	No	Yes	No		Yes	No	Yes	No	
67	31	5	30	1	1	35	2	31	0	68
21	1	10	1	9	2	5	2	4	3	14
11	1	5	1	4	3	4	3	4	2	13
23	4	8	4	7	4	8	2	7	4	21
25	6	7	5	7	5	8	2	7	4	21
15	2	8	3	2	6	9	3	4	3	19
20	3	8	5	4	7	13	4	6	3	26
182	48	51	49	34		82	18	63	19	182





In this case, the teacher should be to map and classify SK and KD to be achieved. Teachers determine the theme and analyzes it to be applied to the basic competencies appropriate. Therefore, in the face several times, only one of the themes discussed. However, one theme can contain some KD. 
Based on data in Table 1 it can be seen that there is an increase in the role of students in the preserve, maintain, and preserve the environment and natural resources that exist, especially in the school environment. At the time of learning, the teacher always gave the example of the negative impact of bad behavior. Teachers also often placed various images that expressed concern for the environment. For example, on the following plastic waste. 



Figure 1. Infographics Plastic Waste
(from Google)

Through these images, the teachers would like to invite students to maintain and preserve the environment by not littering. In addition, students are also invited to a little might produce plastic waste. This habit needs to be delivered and implanted to students early on. Given the current, almost in every activity always use plastic so that in the end these plastics into the trash and damage the environment.
Through information about plastic waste, the students became concerned and began to sort plastic and not plastic. Teachers introduce to the students about recycling goods. One item is a plastic recycling. Plastic waste is processed to be used as plastic pellets. After that, the plastic can be formed again as desired. In order to help students understand the plastic recycling, the teacher gives an impression or a video about how to process plastic into plastic pellets. The explanation is expected to sensitize and motivate students to get used to sort plastic instead. 
In addition, students are also expected to reduce the use of plastic. For example, to bring their own food place. The cleanliness of the food places certainly clearer and more secure so students could avoid the various diseases caused by dirty food. In this case, the teachers also teach students about healthy living. It is also associated with religious teachings about living a clean and healthy living. Therefore, subjects received the student is not simply a theory or knowledge, but can be applied directly in everyday life. The teacher also explained the usefulness of water for human life through the figure below.

   Figure 2. Infographics Need of Water
(from Google)

Teachers build students' awareness about the importance of preserving water. One of the teachers is by playing a video on rain water treatment. Through these movies can be known functions utilizing rainwater, among others to: 1) save on the use of groundwater, 2) hold 10 cubic meters of water during the rains, 3) reduce the burden of the river during heavy rains, 4) increase the amount of water that goes into land, 5) maintaining groundwater levels, 6) lowering the concentration of ground water pollution, 7) improve the quality of shallow groundwater, 8) reducing the rate of erosion and sedimentation, 9) reducing the dimensions of drainage network, 10) maintain equilibrium groundwater hydrology so that it can prevent sea water intrusion, 11) to prevent land subsidence, and 12) into water supply in the dry season. Things can be done by the students is to use water as necessary. The students are expected to start using water sparingly.
In addition, students also begin to get used to plant trees as absorbent and water reservoir. This is done by asking some students to bring a tree and plant it in the yard or school garden. Students in one class were divided into five groups. Each group of six students. Each group is responsible for the trees planted. The shape of the responsibility it is to maintain, nurture, and maintain that the tree or plant life, grow, and thrive. Therefore, these plants need to be watered and fertilized. Each group shared the duties to watered and nurtured. The final assessment is done by measuring and observing of grow up and development of the plant. This activity is very beneficial for the students, both when at home and in the community.
Teachers also associate water with electric material. In this case, water for power generation, or commonly abbreviated with hydropower. The students were asked to view a presentation on the process water as electric power. Through this show is expected the students to better understand and care about the presence of water. In addition, students are also expected saving in the use of water and electricity. As it has been known that this time, the use of plastic and electricity are already unavoidable. Virtually all around the students always have something to do with electricity. Nevertheless, the students begin to get used to downsize. This is because the need for water and electricity not only for today, but also for the future. One thing that is always delivered by the teacher is the link between all that exists in the world with the existence of God. Indirectly, the teacher would like to instill and strengthen the faith of the students. 
Related to the motor fuel savings, the teacher displays a video on the use of motor vehicles in Indonesia. Impressions provides information on the number of vehicles is increasing. The road no longer able to accommodate the number of these vehicles. The program also displays the increasingly poor state of the earth and barren. This is because the contents of the earth that keeps explored and exploited without updating. Here is a picture taped to the class related to it.

Figure 3. Infographics Formulation of Oil and Gas
(from Google)

Through these images, the students are expected to come to know and understand the meaning of keeping and frugality. Young people who would experience a shortage of oil and gas. The teacher asks the students to remember the type of fuel used by the general public. Most answered using a gas stove. Teacher displays a picture of a mother who was cooking by using a furnace. The furnace is made of bricks and using firewood. All students expressed have never seen. Teachers also gave the example of the oil burner. Ten years ago, students can still find oil-fired stove. But right now, the kerosene stove is no longer found. Oil stove has been replaced with a gas stove. Teachers try asking a question, "if the gas is not there, what would be used for cooking?" 
Based on the interview can be concluded that students feel happy because it has a variety of experiences related to environmental preservation. Students feel they have experience in planting and caring for plants. Students also feel the benefits of cooperating alternately watering and caring for plants. The students are taught to have a sense of responsibility through collective bargaining or mutual cooperation. No students feel dominant and mastering. All students feel equal and mutual help. Some students also began to familiarize themselves with the foot in order to reduce air and noise pollution as well as saving motor fuel, namely gasoline. The students go to and from school on foot. The distance from the school to the highway about 2 km. A long the way, students are family like mutual pleasantries and enjoy the ride.
Likewise, the results of interviews with teachers. The teachers were delighted because students no longer feel most able. The teachers assess that the cooperation between the students has a good impact on the formation of character.
 
4.	Discussion
Based on the analysis concludes that the hidden curriculum on competence number 5 learning science: 1) to train students to work together and worked together to preserve the environment, 2) teach students about responsibility in terms of planting and caring for plants that can grow and evolve, 3) teaches students to care for the environment in terms of process waste, as well as 4) foster the faith of the students to the Lord Almighty.
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